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Introduction 

Managing a class is definitely a challenge to every educator or teacher, 
regardless of who the learners are, the context of the classes and so on. The questions 
are: What is classroom management? Why is it big deal in teaching? According to 
Kagan (2004), classroom management is a philosophy (strategy) to manage classes 
properly in order to avoid classroom disruptions such as students with disruptive 
behaviours. Classroom management strategies are essential guidelines and techniques 
that can be used in the moment of needs when certain disruptions suddenly arise in 
class that can create different problems such as uncontrollable students, off-task 
students, etc. In addition to Kagan’s perception of classroom management, Fredericks 
(2015) defines classroom management in accordance to the interpretation of Evertson 
and Weinstein (2006) that:  

 
“The actions teachers take to create an environment  

that supports and facilitates both academic and social-emotional learning.  
In other words, classroom management has two distinctive purposes:  
It not only seeks to establish and sustain an orderly environment so  
students can engage in meaningful academic learning,  
it also aims to embrace students’ social and moral growth.” (p. 21). 

 
 Therefore, we can say that teachers are mainly the ones who are responsible in 
making the physical environment of the classroom where learning takes place, the 
academic growth of all students as well as the social development of each wherein 
Quebec Education Program of the Ministry of Education, Leisure and Sports (MELS) 
integrate social development as part of the Cross-Curricular Competencies (CCCs) so 
students would have the opportunity to be open-minded and exposed to different 
cultures around the world, like to be a citizen of the world (MELS, 2001, pp. 33-35).  
  

In this paper, I will discuss about different classroom management strategies that 
can influence our success as teachers in dealing with our classes. I will introduce some 
helpful classroom management strategies from two books, which could be of great help 
to future teachers as well as those who are already teaching, named: 1) Discipline with 
Dignity, 3rd Edition, New Challenges, New Solutions by Richard L. Curwin, Allen N. 
Mendler and Brian D. Mendler, and 2) Classroom Management Strategies by Robin 
Fredericks Ed.D. 
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From the Book “Discipline with Dignity: New Challenges, New Solutions” 

 
Chapter 1: “What is Discipline with Dignity?” 
 
 The word discipline is not new to educators and teachers. It is omnipresent in 
any environment where learning happens. In the book of Curwin, Mendler, A. and 
Mendler, B. (2008) entitled “Discipline with Dignity: New challenges, New solutions” 
offers new insights, concepts, and many updated strategies and interventions to help 
teachers, who are facing the greater challenges in teaching (pp. 15-17). The authors 
have highlighted that this is not only a program, a solution and does not change 
students to be somebody else but to make them better at who they already are. This is 
an approach as a collection of values on which interventions, strategies, and constructs 
are built to improve students’ behaviour and to make teaching better for teachers. When 
that happens, students are so much more likely to learn the content teachers want to 
teach, understand why students need to learn it, and comprehend how to use it in 
constructive ways to improve their lives (especially in learning) and the lives of their 
colleagues. Since many teachers are frustrated with the exhausting lists of rules and 
policies they are required to follow on a daily basis to help them in their classroom, 
Discipline with Dignity is based on the fact that one does not fit the other. This means 
that teachers need to be flexible in making their judgement because being fair (in some 
school context) does not mean to treat students exactly the same way. Certain students 
need certain needs in terms of educating them to acquire a responsible and 
autonomous thinking in their act. 
 
Reflection 
 
 Defining dignity as teaching responsibility rather than simply demanding 
obedience is another. As a matter of fact, if imitation is the sincerest form of flattery, 
then the number of programs that have adapted, borrowed, and used the Discipline with 
Dignity model structure, model and strategies then it can be said that it is effective and 
honours the authors and creators of the Discipline with Dignity. In reference to my 
own experience as a student teacher and a future English teacher, upon doing my two 
first practicums, I can say that to discipline students, we need dignity as this approach 
offers an affirming strategy to discipline students that promotes self-respect and for 
others. It underlines specific strategies and structures for teachers to help all students, 
including the disruptive ones be successful (Curwin, et al, 2008, pp. 17-20). As a future 
teacher, it is essential to keep in mind that we “as teachers” are their models and guides 
in order for students to achieve success in whatever path they want to take. As Kagan 
(2004) mentions, “Discipline is not something you do to a student: it is something 
you help a student acquire” (pp. 3-5). This means that the aim of discipline is not to 
eradicate or end disruptions, but to teach students with autonomous responsibility. 
 
 
  



 
BOOK READINGS ON CLASSROOM MANAGEMENT    4 

 
Chapter 2: Dignity and Responsibility in the Classroom 
 
 In this chapter, in order for the students to learn responsibility, they must be 
taught and encouraged to make decisions. Yet, the increased pressure of testing and 
standards contributed to the ineffective help and time teachers can give to help 
students’ decision-making because teachers put more time and energy to making 
testings’ of high quality and of good standards. In addition, rules are often defined as 
what teacher should enforce, this provides less motivation for the students to follow the 
rules. According to the authors, the values on which rules are based provide the 
necessary motivation (2008, pp. 43-44). This means that if students know the reasons 
for rules, they are more willing to honour them and more likely to accept the 
consequences for breaking them. 
 
Reflection 
 
 Almost all of the books concerning how to manage a class properly emphasize 
that managing student behaviour is a difficult task. I think that there should be a great 
ratio or balance between the way we attend to students’ need as a group and the 
strategy to meet the unique needs of each student. The “Core Beliefs for Effective 
Discipline” is based on fundamental core beliefs that are central to all effective 
behaviour-based programs or curriculums (Curwin et al., 2008, pp. 43-47). The 
strategies deal with positive ways to avoid classroom disruptions, as discipline is the 
core in helping students in learning rather than as a system of retribution. The core 
beliefs are: dealing with student behaviour is part of the job, always treat students with 
dignity, discipline works best when integrated with effective teaching practices, acting 
out is sometimes an act of sanity and fair is not always equal. To support these core 
beliefs, Kagan (2002 & 2008), suggested the 5 P’s of Win Win Discipline: Pillars 
(Philosophy), Procedures, Positions, Process (Strategies) and Programs. Kagan 
suggested that is a critical component of the Win Win Discipline to know and 
appropriately respond to students’ position as to figure out what appropriate strategy to 
use in case of moment of disruptions. Therefore, it is important to have discipline within 
us first as teachers and the responsibility to take charge of our students and the order in 
our classrooms. There should be a positive disciplinary act when we deal with unique 
situation(s), such as disruptive student, instead of focusing on the negative behaviour of 
student or situation to avoid the escalation of tension and problem. MELS (2006, pp. 7-
8) suggested that the teachers should envision proper classroom management and 
create a pleasant environment where students feel secure and accepted. Thus, it is 
essential to know, as teachers, the responsibility (with dignity and discipline) entrusted 
to us in order to be aware of when to use discipline (as a classroom management 
strategy), why to use it, how to implement it, to who and most especially to understand 
students act the way they do. 
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Chapter 2: Dignity and Responsibility in the Classroom:  
The 70-20-10 Principle 
 
 The 70-20-10 principle is part of chapter 2 wherein the 3 numbers represent 
groups of students in classrooms (Curwin et al., 2008, pp. 47-50). The numbers may 
vary from classroom to classroom but the book generally specifies that a typical 
classroom have three groups of students. The 70 percent represents students that 
rarely break rules or violate principles. This means that they come to class with 
motivation, prepared to do assigned tasks and accept the limits of classroom setting. 
The 20 percent on the other hand represents students that break rules on a somewhat 
regular basis. They fight restrictions and do not blindly accept the classroom principles. 
In addition, these students can have a completely on or off motivation, depending on the 
different factors that can contribute to their level of motivation, for example, the situation 
in their house or their perception of the daily activities in class. Therefore their success 
in class can range from high to low, depending on the teacher, the class or their 
expectations for success. In this regard, the teacher has to clearly help these students 
to set perspicuous set of expectations and follow through with consequences. The 10 
percent represents rest of the students, who are chronic rule breakers and generally out 
of control most of the time. For these students, little seems to work for them. They have 
typically experienced failure in school and maintain no hope for success in the future; in 
short, motivation is absent in their mindset. The students from this group might have a 
learning problem, an emotional disorder or other types of psychological problem. 
 
Reflection 
 
 I think that this principle is effective in validating students’ behaviour in class in 
order to understand their needs better. As Kagan (2004) mentions, it is vital to validate 
the student’s position before we do certain action or intervention. Specifically, I 
appreciate the fact that the structure of the text in terms of its division into theory and 
application (preventing and responding) and of courses its classroom approaches or 
strategies. In addition, the explanation is very comprehensible and direct to the point 
without going around the bush. For instance, the ideas behind understanding 
misbehaviour or the 70-20-10 principle is directly parallel to what Bennett and 
Smilanich (1994) wrote in their book: "understanding what causes students to behave 
inappropriately also helps to extend one's understanding of why teachers at times 
misbehave" (Bennett and Smilanich, p. 44). Therefore, the three books suggest that the 
responsibility is demanding in any classroom setting that is why as teachers, 
understanding where certain students are coming from and validating their behaviour 
help us find a better way to deal with such problem. 
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Chapter 2: Dignity and Responsibility in the Classroom: 
The Discipline Basics (See Appendix A) 
 
 In the same chapter, “The Discipline Basics” is introduced to help teachers 
manage students’ behaviour in class. This strategy or program (according to Curwin et 
al. terminology) contains one form or another the following: rules, values or principles 
(synonymous to each other), enforcement or intervention procedures, and an implicit or 
explicit evaluation process. Each process allows students with incidental and secondary 
learning about self-worth, handling responsibility, solving problems, controlling their 
lives, and affecting the consequences of their behaviour. To see a close look of this 
strategy, please refer to Appendix A for a generic model that explains how most 
behaviour management function. The process mentioned in the book (Curwin et al., 
2008) is parallel to the cross-curricular competencies of MELS’ Quebec Education 
Program (2008). The competencies are of various types, highlighting different facets of 
the capacity to act effectively: intellectual, methodological, personal and social, and 
communication-related. They complement each other, so that when one of them is 
applied, it generally opens doors to the others. Thus using information usually involves 
exercising critical judgment, solving problems is facilitated by adopting effective work 
methods, and cooperating with others is based on the capacity to communicate 
appropriately (pp. 1-3). Furthermore, it is obvious that complex learning situations draw 
on several cross-curricular competencies simultaneously.  
 
Reflection 
 
 The good thing about this principle or strategy is that, there are three models 
presented (strategies) and how to implement them depending on the unique needs of 
each students, especially those who belong to the 10 percent (constant disruptions and 
breaking the rules in class). Depending on what the behaviour or disruption arises in 
class; teachers are given different ways of integrating discipline in their dealing with 
disruptions or in managing classroom setting. I like the way in which the three MODELS 
(Curwin et al., 2008) presented in such a way that they are very easy to understand and 
implement. There are three models provided and guidelines to follow (see Appendices 
A, B & C). There is the “The Discipline Basics” (pp. 48-50) that is one of the three 
principles or strategies in using Discipline as a classroom management strategy. The 
others are: The Obedience Model and The Responsibility Model. I will discuss what I 
think of the first one, The Discipline Basics, which has the principle of focusing on the 
general attitude and behavioural guidelines should teachers model and what students 
are encouraged to learn in class. For example, what is enforced every time a rule is 
broken and what necessary consequences when a certain rule is violated. In this case, 
students will be able to learn responsible thinking and choosing the right decision before 
doing a certain action as to prevent any sorts of punishment or intervention. This is 
similar to Kagan’s (2004) language of choice, make a better choice and consequences 
when a dealing with students of certain disruptive behaviour (pp. 28-29). These let 
students to realize of their actions whether they are disruptive or not and eventually help 
them to make a responsible decision and a dependable choice. 
Chapter 2: Dignity and Responsibility in the Classroom: 
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The Obedience Model (See Appendix B) 
 
 The effectiveness of discipline programs (classroom management strategies) 
yield clear and specific rules along with guidelines for enforcement without giving up the 
higher levels of learning that principles provide. This means that consequences are 
more essential than rules for a program (strategy) to be successful or effective, and this 
is why programs (strategies) based on punishment and teacher power can be 
counterproductive (Curwin et al., 2008, pp. 50-51). These programs (or strategies) are 
highly demanded as easy to execute, simple to learn, and quick with results, but their 
most significant appeal is their greatest weakness. Thus, the book suggests that to 
achieve worthy claims, punitive programs must make use of power-based method. 
Accordingly, the book suggests relying on The Obedience Model of discipline due to 
the reason that telling students what to do demands the least amount of work or change 
for the teacher. It is also valuable to know the two goals of the model: 1) minimal or no 
rule violations and 2) students following orders. 
 
Reflection 
 
 The way the word obedience is defined in the book caught my attention that is 
why I have chosen to include this method (strategy) in my report. It is interpreted as 
students following rules without question, regardless of philosophical beliefs, ideas of 
right and wrong, instincts and experiences, or values (Curwin et al., 2008, p. 52). We 
can say that “students do it” because they are told to do so. I can see obedience as a 
provider of reassurance, a sense of authority or power in class for teachers. However, it 
is debatable that obedience results in student immaturity, a lack of responsibility, an 
inability to think clearly and critically, and a feeling of helplessness that is evidence of 
withdrawal, aggressiveness, or power struggles. In addition, obedience with lack of 
responsibility, even if “it works,” is not philosophically, psychologically, or sociologically 
defensible. In spite of that, obedience (in my opinion) is needed when safety is involved. 
To have a clear photo of what I am talking about, please see Appendix B for the 
structure of the model. Since the model uses punishment as its main type of 
intervention, William Chandler Bagley (1907) highly stated that punishments were to be 
reserved for those cases when nothing else seemed to work. 
 

“It must be remembered that not every individual needs to be subjected to 
penalty in order to ensure the inhibition of his social impulses. The infliction of a 
penalty is always the last resort, reserved for those cases in which all other  
means fail. The individual (or student) must, if necessary, be sacrificed to the 
mass; but the sacrifice must not be made unless the necessity is clear, nor in any 
greater degree than necessity demands.” (p.105) 

 
This is parallel to what the Win Win Discipline book says about the types of disruptions 
in the class: A=Aggression, B=Breaking the Rules, C=Confrontation and 
D=Disengagement (Kagan et al., 2004). The rules state that “Three before B” in which, 
only use Breaking the Rules if the disruption does not fit aggression, confrontation, or 
disengagement (pp. 9-10). Kagan and William seem to have the same strategy in 
dealing with unique disruption, whether it involves a disruptive student in class, a 
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chaotic classroom situation and so on, before resorting to the very last classroom 
management strategy when everything does not seem to work anymore. For that 
reason, the notion behind what the book is saying and the link to what Kagan and 
William Chandler are trying to convey in their argument is that the highest strong point 
in teaching (or in education) is to educate students to be self-responsible and fully 
functional in everything they do that can help them achieve their goals successfully. 
 
Chapter 2: Dignity and Responsibility in the Classroom: 
The Responsibility Model (See Appendix C) 
  
 Another model or classroom strategy that is introduced in chapter 2 is the 
“Responsibility Model (of Discipline).” Responsibility models encourage the use of 
critical thinking and shared decision-making in the part of students. Students 
understand that they have some control of the events that happen to them, and they get 
the opportunity to learn that teachers also have the rights, power, knowledge, and 
leadership (p.54). Teachers who follow this model agree with the adage “If you want 
true power, you must give some of it away.” That means, students cannot learn 
responsibility without choices or options without the chance to make mistakes and learn 
from them. In this case, responsible thinking and choosing play vital roles in students’ 
trustworthiness or proper responsibility. Refer to Appendix C for the complete structure 
of the model. According to the authors (Curwin et al., 2008), this model is far more 
consistent with the current classroom settings in terms of emphasizing on critical 
thinking and decision making on the part of students (p. 55). 
 
Reflection 
 
 What I think about this model is that students learn from their decisions and 
actions in class. For example, if a student makes a bad choice or decision in a certain 
situation, the consequences make his/her own outcomes. Thus, a negative outcome 
can cause a student to reflect and realize before making any decision as not to suffer 
from any consequence. This is related to the structure (for the moment-of-disruption) of 
Kagan (2004) named “Make a Better Choice.” Through “Make a Better Choice,” the 
teacher calls for reflection rather than obedience, leaving it to the student to create a 
more responsible alternative in case of any disruptive behaviour. For example, the 
teacher can say “I want you to think of a better choice to make right now.” (p.7). In 
this regard, the student will then be accountable for his choice and not the teacher. This 
is good because the student is then given a chance to really reflect and choose the 
better alternative for his/her action that involves good-decision making and developing 
critical thinking. Also, I think this model also compliments another Kagan structure that 
is the “Right Now Validation” wherein the teacher acknowledges and validates the 
student or class position and then directs the student to more responsible behaviour. 
The formula for this is, “Right now you are feeling _________. That’s OK, but what you 
need to do is _______.” (p.8). At this point, the teacher is not just telling what the 
student should do, like “do this!” or “do that” but rather making sure that the student is 
directed his/her attention to a more reliable and dependable behaviour. 
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 What chapters 1 and 2 (with regards to the models presented in terms of 
discipline principles), effective discipline does not come from a very quick mastery of 
techniques or implementation of models (the discipline method, the obedience method, 
etc.) rather it should come from the heart and soul of the teacher (Curwin et al., 2008, 
p.56). Teaching students to take responsibility and make a better choice for their 
behaviour is as much the work of the teacher as teaching any subject (like English) 
more essential than simply enforcing rules and consequences in class. In this regard, 
the teacher is creating a conducive and healthy learning environment wherein students 
feel secure, part of the class, validated and most importantly is that they sense that they 
can the most that they can in order to succeed. Curwin (2008) also emphasizes that 
only within the framework of the teacher’s internal strength and development of a 
hopeful and caring classroom environment can a discipline plan or strategy be effective 
or successful. The moral or lesson I can see from what the authors wanted to say about 
discipline is that in order to have a good discipline method, it is in need of proper 
attitudes and responsible implementation that can lead to effective strategies. As the 
authority of the class, in short the teacher, being a good model in front of the students 
make a good outcome in terms of achieving a responsible class. To explain more about 
my reflection, the “Model It!” (Kagan, 2004) structure simply summarizes it all. Modeling 
and disclosing one's own responsible behaviour (self-control, persistence in the face of 
difficulty, politeness) helps students identify with the teacher and acquire responsible 
behaviours. For example, “Right now, I feel stuck. But I know if I keep trying, I will figure 
it out.” (p.7). 
 
 
Chapter 3: The Three Key Dimensions: 
 

Chapter 3 presents the basic framework for the “Discipline with Dignity” 
approach to classroom management, which includes the three dimensions: prevention, 
action, and resolution (p.57). This approach understands that the major aspect of 
such method is that discipline problems are most often the result of one or more 
unfulfilled basic needs that lead students to respond or behave in unacceptable ways, 
which can be problematic in a classroom setting such as an example of classroom 
disruption. At this point, the authors (Curwin et al., 2008) suggest that to prevent these 
problems from occurring or recurring is best done through classroom management 
strategies and practices specifically designed to address basic needs of certain 
students. Additionally, school policy and classroom rules have to acknowledge the 
different factors (internally or externally) that cause or motivate students to act 
inappropriately or improperly. In this case, the book suggests considering what they call 
three Cs (connection, competence and control) that can be helpful in creating school 
policy or classroom strategy (p. 57). This means that teachers have to keep in mind 
whether the strategy offers students with a greater sense of connection, competence or 
control. The importance of this argument demonstrates that disruptive students on every 
occasion have problems as a consequence of one or more of students’ needs are 
unfulfilled because they feel disconnected to the mainstream of what the school or the 
classroom has to offer them. Also, students get the impression of not being 
acknowledged as part of the class or the community as well as their opinion or 
perspective. On the other hand, well-functioning students generally feel the opposite 
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way. They feel connected to the main goal of the school or the classroom: academic 
success. Thus, effective discipline is about attending to students’ needs so that all 
students are convinced of attaining success and accepted by others. 
 
Reflection 
 
 The overall principle of chapter 3, which discusses about the three key 
dimensions of Dignity with Discipline is to have a wider understanding of how the three 
dimensions namely prevention, action and resolution play a vital role in fulfilling and 
attending to the needs of students to achieve success and be comfortable where 
learning takes place. Like what Fredericks (2015) suggests that teachers are generally 
responsible of the physical environment of the classroom. This means classroom 
environment can contribute to learning habits and difficulties of students because the 
place where learning is taking place is one of the factors of learning difficulty and 
classroom disruption. An over decorated classroom might cause attention problem to a 
hyperactive student because of, for example lots of posters or colors, the things seen in 
class. In addition, Fredericks (2015) states that there are three aspects of classroom 
management. They are: a) to create a physical environment conducive to learning; b) to 
promote academic success for all students; and c) to support the social/emotional 
growth of students with an eye toward appropriateness (pp.27-28). In designing the 
physical appearance of classroom, there is no certain strategy or style. It all depends on 
teachers how they want their classroom decorated, but in my personal opinion, we 
should keep visuals current and relevant. Simplicity and overly decorated classroom is 
better than those with lots of posters, pictures, etc. wherein these can cause 
concentration problems on learner’s part. As Frederick says, change is good and 
activates the brain. Tease all senses and create an environment that is exhilarating, 
creative, relevant, and fun (p.22). Besides, we (as teachers) will be the ones staying in 
our classroom for the whole school year.  
 
 In the following pages of my report I will talk about the three dimension models 
presented in chapter 3 of the book “Discipline with Dignity” (Curwin et al., 2008). Also, 
for a better understanding of the structures of the models a generic example (or 
examples) is (are) found in the appendix section. 
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Chapter 3: The Three Key Dimensions: 
The Prevention Dimension (See Appendix E) 
 
 Since discipline is the main core of the book’s strategy to classroom 
management, what lacks in the discipline plans of most schools and classrooms is 
“attention to prevention.” This is, at least as important as rules and consequences, a 
specific plan that articulates what the teacher will do on a daily basis with the whole 
class, with selected groups of disruptive students, and with individuals to help them 
more connected, competent and in control (p.59). This plan works best when it is 
integrated into a teacher’s plan for discipline that includes values, rules, and 
consequences. Please see Appendix D that illustrates an example of a Weekly Class 
Plan Discipline Prevention in order to understand better the overall principle of the three 
key concepts of Dimension approach. In the example (see Appendix D), connection, 
competence and control are elaborated by the examples under each item. It is highly 
emphasized in the book that effective discipline is about constructing a classroom that 
encourages curriculum, activities, and interactions to address the basic needs of 
connection, competence, and control. 
 
Reflection 
 
 The integration of the three dimensions in teacher’s plan as mentioned by the 
book is ideal for new teachers in the field of teaching because it allows them to really 
reflect on the planning on their class and it will serve as a guide in case the need of 
disciplinary action is needed. This also helps teachers become more proactive and 
more prepared to act in case of specific needs (such as dealing with disruptive student). 
As Curwin and Mendler (2008) explain that prevention is actually what the teacher can 
do to actively prevent discipline problems and to deal with the stress associated with 
classroom disruptions. Also, teachers have two different opinions when it comes to 
discipline: intervention and prevention. When we talk about intervention, we assume 
that students are going to misbehave and think about what necessary action to after it 
happens. For example, a teacher writes a number on the board that indicates the 
amount of play minutes students get at the end of the day. Every time a student does 
something disruptive, a minute is removed. This idea basically tells us, “I’m just waiting 
for you to screw up. And when you do, I will be ready to catch you.” (p.60-61). To reflect 
on this, this type of teacher creates fear inside the classroom. Students become afraid 
to make mistakes and walk around on pins and needles all day because of the 
consequences. Other students satiate on minutes taken away and tell you they do not 
care. However, some students even bet on who can lose the most minutes. Therefore, 
this kind of strategy, which is an example of thermometer system (Kagan, 2004), is 
somewhat helpful to prevent class disruptions but teachers should also be careful of the 
negative impact of it to students and to the entire environment of the classroom. We do 
not want to create a stressful and awkward environment that can affect on the learning 
of students as well as on their emotion. Please refer to Appendix E to have a clear 
understanding of this approach. 
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Chapter 3: The Three Key Dimensions: 
The Action Dimension (See Appendix E) 
 
 Action refers to all the steps taken to prevent discipline problems, even though 
they still occur despite of the actions the teacher takes in case of specific needs. The 
main goal is to stop misbehaviour immediately in a dignified way while keeping the 
misbehaving student in class so that the teacher can get back teaching. In addition, the 
goal is to keep minor problems from escalating into major ones. By stopping a problem 
in a dignified way, the teacher is also helping ensure that it is less likely to recur (p.60).  
Moreover, aside from stopping the misbehaviour, implementation of a consequence is 
often necessary and is therefore part of the action dimension. Most often, a simple 
reminder is all that is needed in class. For example, “Samantha, thanks for discarding 
the gum right now and remembering to follow this rule in the future.” In the book, four 
types of consequences are named: 1) Natural and Logical (related directly to 
behaviour, e.g., “you make a mess”); 2) Conventional (improving those that already 
exist, such as making detention meaningful); 3) Generic (those that apply to every rule); 
and 4) Educational (those that teach new behaviours) (pp.77-76). 
 
Reflection 
 
 In the given example above with a certain student named “Samantha”, this 
linked to the positive reinforcement and feedback of MELS (2004) and Kagan (2004). 
Also, the student can be rewarded depending on what structure or “Reward System” the 
teacher uses in class. For example, the “Grandma’s Rule” of Kagan (2004) wherein 
students are rewarded for doing their work or task responsibly. I like principle of this 
approach because the way or method of implementation is at least as important as the 
consequence itself. Tone of voice, degree of physical distance or proximity (Kagan, 
2004), body posture, eye contact, and other nonverbal gestures determine the 
effectiveness of a consequence as much or more than the actual content of the 
consequence itself (negative or positive). But a certain caution should be at stake 
because when merely implementing a consequence in rote, unfeeling way can become 
mechanical and dehumanize the whole Discipline with Dignity approach. Thus, it 
important to balance and scrutinize the disruption or implementation of consequences in 
class as not to escalate tension or even to add up to the existing problem. Another 
concept about consequences is that consequences that are effective are the ones you 
do not need to use again. When we know a penalty has worked because a teacher 
stopped giving out the penalty. I think this is excellent advice for the classroom teacher, 
and would remind all that the power to follow this model is heavily dependent on the in-
class relationship between the teacher and the student. Once we extend consequences 
for behaviour outside that domain, i.e. the home, we weaken the teacher's authority and 
the authority of the parent, with undesirable results. 
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Chapter 3: The Three Key Dimensions: 
The Resolution Dimension (See Appendix E) 
 
 Resolution deals with what the teacher can do to settle down issues with the 
chronic rule breaker and the more extreme, “out-of-control” student or at least to 
diminish the intense negative impact such students have on the teaching-learning 
process (p.60). It is comprised of activities and tasks designed to reach the most difficult 
and challenging students. Most of these students have already lost hope and have been 
overexposed and desensitized to many school and classroom discipline interventions. 
For them, they will just say, “So what? I already have a ton of detentions to serve. All 
my friends will be there.” According to the book, if you warn them that will fail the test if 
they do not study, many shrug, having failed most of the tests they have ever taken. 
These students expect to routinely get kicked out of class, sent to the principal’s office, 
or suspended. Calling their parents is rarely effective because many either are raising 
their parents or have convinced parents that school people are jerks (pp. 77-78). To 
help a teacher, interventions should include negotiation strategies in which student 
and teacher (sometimes one or more resource personnel, teachers, or parents are 
included) find ways to make life more acceptable for everyone. Other interventions with 
more of an instructional focus aim to teach students better social, problem-solving, 
impulse control, and self-regulation skills such as Positive Student Confrontation and 
Family Intervention Process (pp. 156-162). 
 
Reflection 
 
 Chronic rule breakers or extreme disruptive students are really hard to deal with 
and discipline. The book suggested some useful and new solutions on how to take care 
of special situations such as those mentioned in the first paragraph. The strategies are 
parallel to the goals of Kagan’s (2004) moment-of-disruption structures such as 
“Redirect”, “Restart”, and “Table the Matter” (pp.7-9). Redirect structure diverts 
attention and behaviour away from a disruptive episode and toward a responsible 
learning activity such as “Have you done problem four yet.?” On the other hand, Restart 
structure suggests that when the class is out of control, like a computer that has 
crashed, it is time to restart. We stop talking, stop doing, pause, see a positive and 
negative model by the teacher, see a positive model by a classmate, and then restart 
(Stop! Look! Listen!). Table the Matter is used to acknowledge the need to meet and 
discuss while allowing time for emotions to settle down and for student and teacher 
reflection before. For example, “Let’s give this a rest for now. We can talk about it later 
when we are both calm.” Thus, we can say that letting the escalation and high emotion 
to settle down first before taking a necessary action can help teachers deal with 
extreme cases or out-of-control student.  
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Conclusion 

 
 Discipline with Dignity maintains that if teachers take the time to build 
relationships with students, the strength of those relationships can help minimize 
conflicts. If teachers spend time getting to know students, kids are more likely to want to 
be compliant, the theory goes. Strategies for building relationships include greeting kids 
when they enter the room, finding out about their interests, being visible, and asking 
their opinions1. Once those relationships are built, teachers can draw on that good will 
when problems arise. Teach your students proper discipline. During the first week of 
school, establish a set of expectations, the specific details of those expectations, and 
the consequences if those expectations are not followed. Nothing is more important 
than a well-crafted and well-articulated discipline policy. If it's true that "an ounce of 
prevention is worth a pound of cure," the time you take at the start of the school year 
will pay enormous dividends throughout the rest of the school year. Also, by reading 
these books, I learned that is it important to teach students to listen. We sometimes 
make the mistake of repeating the same instructions several times. When we do that, 
we teach students not to listen. Give a request only twice, and let students know that 
after two times they will be on their own. 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

                                                
1 Excerpted from The Complete Idiot's Guide to Success as a Teacher © 2005 by Anthony D. Fredericks.  
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Appendix A 
Generic Model Of Discipline (Curwin et al., 2008) 
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Appendix B 
Generic Obedience Model of Discipline (Curwin et al., 2008) 

 
 

 

 

  



 
BOOK READINGS ON CLASSROOM MANAGEMENT    20 

 

Appendix C 
Responsibility Model of Discipline (Curwin et al., 2008) 
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Appendix D 
Weekly Class Plan for Discipline Prevention (Curwin et al., 2008) 
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Appendix E 
Overview of three Dimensions of Discipline (Curwin et al., 2008) 

 

 

 


